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 For teachers' certificates, there are 

normal certificates, special certificates 

and extraordinary certificates.  Normal 

cert i f icates  include var ious types 

of   specia l ized cert i f icates  (bas ic 

qualification: master's degree), 1st-type 

certificates (basic qualification: bachelor's 

degree) ,  and 2nd-type certif icates 

(basic qualification: associate's degree).  

Extraordinary certificates are valid for 3 

years or 5 years.

 The special certificate system is a 

system to provide special certificates 

to civilians who do not have teachers' 

certificates but who wish to teach and 

have superb knowledge, experience 

and technical skills in certain fields.  It 

requires a special education personnel 

examination that is conducted by the 

prefectural boards of education that 

appoint such people as teachers.  This 

system was introduced in 1988 with the 

revision of the law for licensing educational personnel.  Through 2004, there have been only 113 cases of training for special certificates.  Previously, 

nobody could become a part-time teacher without a teachers' certificate, but this regulation was also abolished.

 Extraordinary certificates are given to persons who pass the educational personnel examination only in situations when persons with 

teachers' certificates are not available to be appointed.

 Teachers teach children using 

educational contents that are based 

on educational values derived from 

science, art and culture that have been 

created and compiled through human life 

experiences, and that are based on the 

developmental level of children.   

Children select future jobs by learning 

from and mastering these educational 

con ten t s  and  then  u t i l i z ing   the 

associated skills to help direct their own 

lives.  The professionalism of teachers 

depends upon a deep understanding of 

both educational contents and children, 

including the ability to use and develop 

educational activities though teaching.  

Japan prefers diversity rather than 

uniformity in teachers, considering the 

fact that teachers need to have a practical 

capacity for providing guidance, an appropriate personality as well as specialty skills as seen from an international point of view.

 At the present, inadequate capacities of teachers to provide appropriate guidance has emerged as a problem, and that has forced a change 

in the concept of the status and skill requirements of teachers.  Also, policies are  being adopted to increase teaching guidance skills by reformulating 

and clarifying the system of evaluating teachers, such as through personnel reports.

 An emerging educational feature of Japan is demonstrated by its promotion of the concept that  teachers guidance and teaching skills 

should also be reflected in their own professional development as teachers. In order to improve professionalism, training of teachers is conducted at 

universities.  Teachers require certificates to become teachers meeting national standards.  There is also an accompanying training system to maintain 

and improve professionalism. There are various policies to improve professionalism.  Among others these include introducing  teachers' evaluations 

through personnel reports, and improving teachers' professional capacity through the introduction of training programs for teachers who have 

accumulated 10 years of teaching experience.

234



 F o l l ow ing  i s  a n  e xp l ana t i on 

regarding the status of special part-time 

teachers.

 Subjects which special part-time 

teachers can teach are the following:

Elementary schools: parts of all subjects, 

club activities

Lower and upper secondary schools: 

portions of individual  subjects, parts 

of the period of integrated study and 

moral education

Schools of special education: part of 

individual subjects, club activities 

(elementary schools), parts of the 

period of integrated study and moral 

education.

 There are 20,392 special part-time 

teachers in 2003; 8,249 at elementary 

schools, 3,324 at lower secondary 

schools, and 8,589 at upper secondary schools.

 The regular jobs of the special  part-time teachers are as follows.  Elementary schools: instructors of Japanese drums, carpenters at  

sawmills, instructor of courses at cultural centers.  Lower secondary schools: OA instructors, sports instructors, instructors of tea ceremonies / 

flower arrangements, Noh instructors.  Upper secondary schools: NPO staff, staff of welfare facilities, nurses, chief chefs at hotels.  Schools of special 

education: doctors, pharmacists, scientific therapists

 There are 3 types of teachers’ 

certificates: advanced class certification 

that  i s  g iven to  those who have 

completed master 's  degrees  and 

taken advanced instruction, type 1 

certification that is given to those who 

have completed necessary units at 

4-year universities (bachelor's degrees), 

and type 2 certification that is given to 

those who have completed necessary 

units at junior colleges (associates' 

degree)

 In order to obtain the advanced 

class certification, it is necessary 

to complete 34 units of classes on 

specialized subjects, 41 units of classes 

on teaching, and 8 units of classes on 

specialized subjects or teaching.  For 

the type 1 certification, the numbers of units are 10 units, 41 units, and 8 units, and for the type 2 certification, they are 2 units, 31 units, and 4 units, 

respectively. 
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 In terms of courses, pre-service 

teacher training in Japan occurs at 461 

universities, 398 colleges, 214 graduate 

schools, and involves 69 majors at 

accredited universities.(as of 1998)

 The course subjects required to 

receive conferment of a license comprise 

specia l ized subjects  at  indiv idual 

universities comprise: 

Curriculums about a subject

Cu r r i cu lums  abou t  t he  t e a ch ing 

profession

  - Curriculums regarding the teaching 

profession are mainly as follows:

  - Curriculums concerning the meaning 

of the teaching profession

  -  Curr icu lums concerning bas ic 

educational theories

  -  Curriculums concerning school 

curriculums and instruction methods

  - Curriculums concerning student 

guidance, educational consultation, carrier  

guidance, etc.

  - Seminars

  - Teaching practice

Curriculums concerning  subjects or the teaching profession

Curriculums concerning special education

Curriculums concerning protective care

Curriculums concerning protective care or the teaching profession

Curriculums concerning  nutritional education

 Before  the  WW2,  pre -serv ice 

training of teachers was conducted at 

normal schools.  After the WW2, the 

pre-service training system has changed 

and is now conducted at universities.  In 

order to be an open system, universities 

are permitted to have courses of pre-

service training of teachers approved  by 

the minister of education, culture, sports, 

science and technology, even if the 

primary goals of the universities are not 

directed at teacher's training.

 This change was made because it 

came to be recognized that teaching 

required a high level of professionalism 

and that university education would be 

suitable for achieving this purpose.

 Nowadays, pre-service teacher 

training is conducted using curriculums 

focused on building the basics of practical teaching abilities.  The practical ability to teach is not only the ability to impart knowledge, but also involves 

the ability to guide and teach children through the ability to understand, communicate and relate to children  through teaching and regular guidance.  

The pre-service training of teachers also focuses on teaching classes designed to nurture practical teaching abilities.

 Pre-service teacher training is considered to be a part of the normal teacher's training process, designed to link up the appointment of 

current teachers with training.
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 For teachers' certification for school 

of special education, in addition to the 

basic qualification of teachers, it is 

necessary to also take classes on special 

education: 47 units for advanced class 

certification, 23 for type 1 certification 

and 13 for type 2 certification.

 The entrance positions for pre-

service training courses for teachers 

at universities have declined to about 

5,000 people annually over three years, 

from 1998 to 2000. These trends reflect 

a decline in the employment demand 

for new teachers along with declining 

birth rates. However, today, the annual 

level of employment  of new teachers 

is increasing because of the improved 

standards of teacher deployment in the 

prefectural boards and an increase in 

teachers retiring from public schools.  

However, there are emerging problems 

such as the issue of “paper” teachers 

and the evolving mix in ages among 

teachers at individual schools.
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 The equivalency examination for 

teacher qualification is the examination 

to obtain teachers in fields whee pre-

service training at universities is not 

sufficient.

 For elementary schools, the type 

2 certification of teachers is given.  For 

upper secondary schools, subjects of the 

examinations are nursing, information, 

we l f a re ,  j udo ,  J apanese  f enc ing , 

information technology, architecture, 

interior, design, information science, and 

accounting, and the type 1 certification 

of teachers for the respective subject is 

given to those who pass the examination.  

For schools of special education, there 

are self-reliance activities (education 

for visually handicapped), self-reliance 

ac t iv i t i es  ( educat ion  for  hear ing 

handicapped), self-reliance activities 

(education for physically handicapped), 

and self-reliance activities (education for 

verbally handicapped), and the type 1 certification on the relative subject is given to the ones who pass the examination.

 In pre-service training of teachers, 

t ra in ing pract ice  i s  an important 

component designed to develop basic and 

practical teaching skills.  Practical teacher 

training has been improved by the 

extension of the training requirements.  

Currently,  5 units of practical training 

are required for elementary schools, 5 

units for lower secondary schools, 3 units 

for upper secondary schools and 5 units 

for schools for special education.  Also, in 

1998, it became obligatory  to undergo 

an “experience of caring” ( 7 days) to 

obtain a normal teachers' certification for 

elementary and lower secondary schools.  

The aim of this special experience aim  “to 

improve the quality of teachers working 

for schools of compulsory education, and 

to better fulfil compulsory education, 

considering the importance of deepening the understanding of teachers regarding the dignity of individuals as well as of social solidarity.” (Law on 

special cases of the law on licensing educational staff, relating to the normal certification of teachers for elementary and lower secondary schools)

① Orientation (principle’s speech), May 2005　② Meeting with a home-room teacher, May 2005

③ Class visit (social studies, 1st grade), June 2005　④ Class visit (music, 2nd grade), June 2005

⑤ Class visit (physical education, 1st grade), June 2005　⑥ Class visit (drawing and handcraft, 2nd grade, June 2005
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 In order to qualify as a teacher 

in Japan,  it is basically necessary to 

attain credits in prescribed subjects at 

universities. Under the revision of the 

certification law in 1964, examination 

of teachers’ qualifications was instituted 

as a requirement for teachers excluding 

specific subjects of a technical nature 

in upper secondary schools（judo, 

kendo, circulation practice).  The 1973 

revised certification law attempted 

to broaden the base of selection of 

teachers in an evolving educational 

society by extending the qualification 

requirement to include elementary 

school teachers, upper secondary school 

teachers (nursing, judo, kendo, interior, 

circulation practice, architecture and 

design) and special school teachers 

(nursing training = education for deaf and physically handicapped).

 The equivalency examination for 

qualification of teachers for elementary 

schools has 3 stages.  In the first 

examination,  there are questions 

regarding educat ional  /  cul tural 

subjects, educational guidance for 

subjects, basic subject contents, and 

subjects on general teaching.  The 

second  examina t ion  cons i s t s  o f 

questions on advanced matters subjects 

and practical examination, and the 

final examination concerns matters 

pertaining to the practice of teaching.

 There were 169 people who passed 

the equivalency examinat ion for 

qualification of teachers for elementary 

schools in 2004, and only 1 in 11.8 

applicants passed the examination.
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 The personnel and financial aspects 

of educational staff are supported 

by prefectural funds, covering such 

aspects as appointment (employment, 

promotion), demotion,  and dismissal, for 

example.  The system of management by 

establisher  for management of public 

schools established by municipalities 

does not include the right of deciding 

on personnel s.  Prefectural / appointed 

city boards of education exercise such 

personnel rights.  The reasons for this 

situation are the fact that these boards 

of education fund half of the teachers' 

salaries, and by handling disposition of 

teachers they are better able to better 

and more broadly arrange needed 

personnel exchanges.

 However, since it is individual school 

principals who observes teachers on a 

daily  basis, and know their performance 

more intimately, opinions of the principals 

are respected in decision-making on personnel afffairs. (Law on local educational administration, article 38)

 Currently, from the perspective of decentralization, there is a widespread view that municipal boards of education should have greater 

rights in handling educational personnel affairs that are supported by the prefectural funds.

 Appointment is a generic term for 

employment and promotion. As in the case 

of general administrative officers, teachers 

must be appointed based on their exam 

scores, work records and other abilities. 

However, the way teachers’ examinations 

are admilnistered is different from that for 

general administrative officers. Teachers’ 

examinations are not competitive but 

selective (Article 13 Clause 1, Law for the 

Special Regulations Concerning Educational 

Public Service). Selection is made by judging 

achievements ,  experience,  humanity , 

practical skills and experience and physical 

strength on the basis of specific standards.

 In  publ ic  schools ,  as ide  f rom 

schools attached to specific universities, the 

superintendents of the boards of education 

make the selection of teachers. In schools 

attached to universities, the presidents of the universities handle this appointment task. In national universities, excluding schools attached to 

universities, the Minister of MEXT handles appointments. (Article 13 Clause 1, Law for the Special Regulations Concerning Educational Public Service)

 The examination for employment of teachers is designed to assess the ability, will and commitment to the mission as a teacher of individual 

candidates through written, oral and practical examinations.  For the first year of teaching, prospective teachers are employed on a conditional basis, 

and during that period they undertake training for 1st year teachers.
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 The tra ining  of  teachers and 

teaching research are necessary in 

order to prepare such educational 

activities as classes and guidance, to 

solve problems and tasks in the process 

of carrying out classes and guidance, 

and to be aware of evolving changes 

in education and then to reflect these 

changes in educational activities.  A 

Japanese word for training “kensyu” is 

derived by adding “syuyo” (cultivation 

of the mind) and “kenkyu” (research).  

Cultivation of the mind means to 

deepen the awareness of individuals 

as teachers, to inculcate responsibility 

towards guardians of children and 

society, and to fulfil vocational and 

social responsibilities.  Since the aim 

of education is to teach knowledge and 

techniques to children depending on their levels of development, it is necessary to undertake research on teaching materials as well as research on 

children.

 Therefore, undertaking training is considered as a part of teaching duties  as defined in the law on special cases of  public servants who are 

educators.

 Training should basically be carried out independently.  However, given limitations and constraints, and because of the need for 

consistency in educational administration of schools, opportunities such as  in-service training are provided within schools, administration training as 

well as advanced (“dispatch”) training in university and graduate schools. Training based on educational evaluations has also been introduced recently.

① Prefectural education training center

② Municipal institute of education

③ Prefectural natural museum

④ Teacher  t ra in ing  center   ( an 

independent administrative institution) 
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 For training conducted by boards of 

education and teachers' training centers, 

there are both basic types of training 

such as training depending on teaching 

experience (length of teaching) and 

teaching ability, and special trainings 

such as training on subjects and training 

corresponding to educational tasks.  The 

forms of training are classroom type 

trailning such as through lectures and 

practice, and discussion type training 

where teachers submit educational tasks 

and exchange opinions about them.  In 

central training, teachers are provided 

lodging  over a longer term training that 

spans around 3 weeks.  While training 

involving lodging may be conducted 

by the boards of education, it typically 

involves short-term training.

 Boards of education conduct training on their own as well as support the secondment and dispatch of teachers to universities and private 

companies.  Recently, the sabbatical system has been introduced that facilitates study by teachers at graduate schools.
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 ① Initial training for new elementary 

school  pr inciples ,  “About  school 

management (seminar)”, November 

2004

② Training for teachers with ten years 

teaching experience in elementary 

schools,  “About student guidance 

(lecture)”, October 2004

③ In-service training on subjects for 

elementary and secondary school 

teachers, “Development of teaching 

materials and teacher’s skills to teach 

Art (work-shop)”, November 2004

 ① In-service training on subjects 

for elementary and secondary school 

teachers ,  “To begin appreciat ion 

regarding things at  hand (work-

shop)”, November 2004 ; teachers 

are conveying their impressions and 

opinions about students’ works.

② Special training for elementary 

and lower secondary school teachers, 

“English conversation”, February 2004
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① Initial training for new elementary 

school teachers, “training for educational 

information”, October 2004

② Training for teachers with ten years 

experience in lower secondary schools, 

“About student guidance (discussion)”, 

October 2004

③ Training for teachers with ten years 

experience in lower secondary schools, 

“About special activities (discussion)”, 

October 2004

④ Training for teachers with ten years 

experience in elementary schools, “About 

student guidance (lecture)”, October 

2004

 As there are few opportunities for 

teachers from different educational 

levels to engage in discussions with 

each other,  through municipal level 

training opportunities are provided 

for teachers from various educational 

levels (elementary, lower secondary, 

upper secondary and special schools) to  

participate in training together.
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 In-service training is the tradition 

and culture of Japanese schools that 

has been conducted for long time.

 The aims of in-service training are to 

cultivate awareness and commitment of 

individuals to their mission as teachers, 

to improve teaching abilities of teachers, 

to deal with children and student 

issues, to solve educational tasks at 

schools, to adjust teaching practices 

and management to correspond to new 

educational reforms, and to implement 

research as appointed by boards of 

education.

 In-service training is incorporated 

in to  s choo l  management  p l ans .  

Training committees are established 

as an institutions for sharing of school 

duties and where where individual 

responsibilities are made clear.  When carrying out in-service training, the roles and leadership of the head of such training / research is an important 

element.  It is necessary to place and adequate number of capable people in such committee positions in order to ensure that the development of 

training programs actually happens.

 For in-service training, it is a basic tradition that teachers should arrange such training independently.  There is some concern that in-

service training arranged by  teachers independently does not occur very frequently, although it is recognized that it is good to conduct in-service 

training as an organization.

 Under in-service training within 

schools, the research theme generally 

focuses on improvements in policies 

regarding educational practices within 

the whole school, consistent with with 

the school educational goals for the 

year. Specifically, such training helps 

to explore and to provide solutions to 

such aspects as educational guidance, 

subjects for student instruction, and 

improvements based on evaluations.
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① Demonstration class (Arithmetic 

“square measure”), 5th grade, June 2004

② Presentation of research, June 2004

 Planning, enforcing and managing 

in-service training within schools 

is  conducted through the training 

committee institution.  The training 

committee promotes the in-service 

training as its core management task.  

Since the in-service training is a part of 

school management plan, principles of 

management and education propounded 

by the school principal  should be 

reflected.  The teacher appointed as head 

of training leads the training committee, 

and promotes in-services training.

 The school head of training needs 

to have leadership skills to organize and 

implement school training plans based 

on the goals of the school principal.  The 

organization and leadership ability of the 

head of training is critical in in-service 

training management.
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 Japanese “Reading” (elementary 

school support training = guidance 

director comes to school on demand): 

4 elementary school teachers, 1 lower 

secondary school teacher, 1 guidance 

director (prefectural training center) 

 Workshop on class instruction, 4th 

grade
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  The contents of training 

provided to school leaders are the 

matters relating to management as 

shown in the  accompanying slide.  

Under past training of principals, these 

aspects were not systematically covered.  

Changes in the roles of principals during 

the last decade have been accompanied 

by changes in the contents of training 

since different abilities are now needed 

for principals.

  Since an objective of 

the training is to nurture the ability to 

manage and handle problem-solving, 

case studies represent  a very important 

form of training that provides analysis 

of management techniques in other 

school situations that provide lessons for 

problem solving within one’s own school.  

Also, training at private companies 

provides a good opportunity to study 

management principles that can be 

applied to schools.

 T h e  r o l e  a n d  l e a d e r s h i p  o f 

a  p r inc ipa l  i s  ve ry  impor tan t  i n 

promoting school independence and 

autonomy through autonomous school 

management.   Currently  in Japan 

there is a new concept of an ideal 

type of a principal.  A principal is now 

expected to have the ability to manage 

and educational business requiring 

management and leaderships, whereas 

previously a principal was viewed as an 

educational specialist.  Under legislation 

providing for a school management 

council, principals are not only not only 

expected to understand the legal aspects 

of the law but also to manage the council.  

Since this type of ability was not required 

previously, an adjustment is required 

by principals to be able to take on and 

implement such management tasks.  This requirement necessitates changes in the training of school leaders that is differs from the past.

 Normally, school leaders comprise teachers who hold management positions at schools such as principals, vice-principals, various 

committee heads, and heads of affairs.  When viewed in narrow sense, school leaders are limited to principals and vice-principals, while in a wider 

sense, guidance directors and superintendents of education may be included.  The central education committee defines a school leader in general 

terms, including leading teachers, but does not indicate specific positions such as those of principals and vice-principals.
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 Training for new principals of 

elementary schools (school-leader’s 

training): organizational management 

practice 

 Teachers '  sa la r ies  have  been 

discussed from the perspective of the 

treatment of teachers based on teachers' 

evaluat ions ,  and the compulsory 

education expenses provided under the 

state liability system.

 W i th  r ega rd s  t o  t he  f o rmer , 

prev ious ly   sa lary  leve ls  among 

teachers of the same age were similar, 

even though some teachers handled 

work situations with higher degrees 

of difficulty and complexity, or did a 

superior job.  However, the former 

seniority-based salary system for 

teachers has been changing to an 

alternative system in  which teachers’ 

salaries are decided based on individual 

abilities and achievements.

 With regards to the latter, the issue of compulsory educational expenses under the state liability system is more controversial.  The report 

of the central education committee in October 2005, “Creating compulsory education for the new era”, proposed to preserve the current system 

of compulsory educational expenses under the state liability framework, but without including teachers' salaries as a part of general finances.  The 

central government has indicated that it will allocate all 850 billion yen for lower secondary schools as a part of general finances.  This results in a 

substantial change from the current system where the state is responsible for only half of the teachers' salaries complemented by  prefectural level 

funds, and is being done as a part of the “Trinity reform” that is undergoing in Japan.
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 Salary is the general term that 

includes wages, family allowances, 

ad j u s tmen t  a l l owances ,  hous ing 

allowances, commuting allowances, 

industrial education allowances, special 

allowances, extra work allowances, term 

end allowances and studying allowances.

 The state has decided to pay for half 

of teachers' salaries.  (Law on national 

treasury on expenditure of compulsory 

education ) This system “aims to ensure 

the adequate access and quality of 

education for all Japanese nationals 

under the principle of free compulsory 

education, and therefore to provide 

equal educational opportunities and 

to improve the quality and standard of 

education.” (Law on national treasury on 

expenditure of compulsory education, 

Article 1)  This is the subsidy, and ways 

to use it are clearly defined.  Since the 

administration of state subsidies would 

limit the independence of local governments, and since it contradicts the policy of decentralization that is promoted through current administration 

reforms, there is growing support to abolish the current system and to shift teachers' salaries to be paid from general finances.  The report of the 

central education committee, “Creating compulsory education for the new era” (October, 2005) recommends that the current system be retained, but 

the policy of the central government currently differs from this recommendation.

 Since municipalities establish and 

manage municipal schools, it is a basic 

principle that municipalities pay for the 

salaries of the school staff. However, 

in order for the financial capabilities 

of municipalities to be balanced across 

municipalities in order to prevent the 

existence of educational gaps from 

arising between municipalities, and at 

the same time to ensure that nation-

wide academic standards are maintained 

and improved, it is important that school 

staff be properly assigned. The financial 

burden of individual prefectures under 

this school staff system is determined by 

such personnel assignments. 

 Th i s  s y s t em  imp l i e s  t ha t  a l l 

prefectures pay a salary for school staff 

within a fixed salary range. Compulsory 

educational expenses under the State liability system imply that the state pays one-half of teacher salary costs while the the prefectures handle the 

balance.
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 Salary is the general term that 

includes wages, family allowances, 

ad jus tment  a l lowances ,  hous ing 

allowances, commuting allowances, 

industrial education allowances, special 

allowances, extra work allowances, 

term end allowances and studying 

allowances.

 The state has decided to pay for half 

of teachers' salaries.  (Law on national 

treasury on expenditure of compulsory 

education ) This system “aims to ensure 

the adequate access and quality of 

education for all Japanese nationals 

under the principle of free compulsory 

education, and therefore to provide 

equal educational opportunities and 

to improve the quality and standard of 

education.” (Law on national treasury 

on expenditure of compulsory education, Article 1)  This is the subsidy, and ways to use it are clearly defined.  Since the administration of state 

subsidies would limit the independence of local governments, and since it contradicts the policy of decentralization that is promoted through current 

administration reforms, there is growing support to abolish the current system and to shift teachers' salaries to be paid from general finances.  The 

report of the central education committee, “Creating compulsory education for the new era” (October, 2005) recommends that the current system be 

retained, but the policy of the central government currently differs from this recommendation.

 The  purpose  o f  the  threat  o f 

dismissal is to help to ensure that 

teachers perform their official duties 

efficiently and that school management 

is  conducted appropriately .   The 

purpose of disciplinary action is to 

maintain official relationships through 

punishment. 

 The national civil service law (Art. 

78, 82) and Local civil service law 

(Article.28, 29) provide the legal basis 

for dismissals of and for disciplinary 

actions against educational personnel. 
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 Teacher  re la ted  punishments 

comprise dismissal, demotion, layoff 

and pay reductions. Teachers may face 

dismissal for reasons such as their poor 

track records, mental and physical 

problems, and lack of appropriate 

qualifications. In punishments involving 

disciplinary actions, there are warnings, 

pay reductions, suspension from work, 

and dismissals. Punishments that affect 

teachers’ positions/status are due to 

illegal actions, dereliction of duty, default 

of duty and delinquency. 

 I f  there are any object ions to 

punishments given, teachers can appeal 

to personnel committees.
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  Expectations regarding 

middle school teaching options have 

expanded following the development 

of the program for autonomous school 

management .   These expectat ions 

concern management staff, leadership 

positions in sub organizations and 

guidance teachers.  Middle schools need 

to provide an environment where school 

tasks can be carried out and problems 

so lved  th rough  improved  schoo l 

management.

    Middle school leadership 

is divided into management-type leaders 

and specialist-type leaders.

  The training of teachers 

with 10 years of teaching experience 

has been systematized.  Such training is 

authorized by the relevant authorities 

in order to improve the qualifications 

and abilities of teachers with 10 years 

of teaching experience, corresponding to 

their individual capacities.  Such training is based on evaluations of teachers performance and skills, which represents a change in the style of  training 

compared to the past.  In formulating training tasks and training plans for individual teachers, other teachers also participate in training  and in the 

process of providing guidance and assistance.

  Y o u n g  t e a c h e r s , 

especially 1st-year teachers have various 

worries, difficulties and issues at school.  

Capacity development is needed for 

young teachers to become independent 

teachers.  The first school for young 

teachers to be assigned to is called a 

“second school”, and this illustrates how 

important the first school to which a 

teacher is assigned to is.

  Prev ious ly ,  1s t -year 

teachers needed to do the same work 

as teachers with 10 years of teaching 

experience.  They also were treated as 

independent teachers.  However, since 

1st-year teachers do not have sufficient 

teaching ability and experience, training 

for 1st-year teachers was implemented.  

In such training, 1st-year teachers 

are trained both within and outside of their schools for 60 days.  Also, the status of 1st-year teachers is that of conditioned employment.  Capacity 

development for 1st-year teachers cannot be achieved in a single year, and take approximately 3 years.  During this period of time, the role of in-

service training within schools and the leadership provided by principals is critical in nurturing young teachers’ development.
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  T h e  c u r r e n t  s c h oo l 

management reforms in Japan have 

changed the concept  of  an ideal 

principal, from that of an administrator 

o f  a  schoo l  to  a  manager  o f  an 

educational business, or a specialist of 

management in addition to a specialist 

of education.  In order to manage an 

educational business effectively, a 

principal needs to set a vision and a 

strategy of school development.  To 

do that, it is necessary to have broad 

views and deep insights not only with 

reference to education but also to 

society as a whole.  A principal also 

needs to have professional knowledge 

and technical skills in implementing 

s c hoo l  manag emen t  p l a n s  a nd 

conducting school evaluations.

  There are limits provided by experience, on the job training, and administrative training in the development of educational 

knowledge and technical skills.  Consequently, graduate schools play important roles in upgrading the knowledge and skills of principals as do 

joint training provided by universities and boards of education.  There are expanding opportunities to upgrade the skills of principals through the 

establishment of graduate schools for school leaders.  This kind of graduate school has been established at the Universities of Okayama and Chiba.  

The university of Tsukuba is also preparing to set up a major in “school leadership development” during 2006.
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